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Intent

Our history curriculum provides all pupils at Nova Primary Academy with coherent and chronological substantive knowledge of the history of Britain and the wider world, selected to build
pupils’ understanding of three vertical concepts. These vertical concepts provide both a concrete lens through which to study and contextualise history, as well as use small steps to help
pupils gain a deep understanding of complex, abstract ideas:

Quest for knowledge: How do people understand the world around them? What is believed; what is known; what scientific and technological developments are made at the time? How is
knowledge stored and shared? What shapes people’s views about the world?

Power, Empire and Democracy: Who holds power, and what does this mean for different people in the civilisations? How is power wielded and legitimised? How are people’s rights
different in different historical contexts?

Community and Family: What is life like for people in different societies? How are these societies structured? How are family and community roles and relationships different in different
historical contexts?

Our history curriculum provides opportunities for all pupils to see themselves reflected in the curriculum, but also to be taken beyond their own experiences. It teaches pupils about
civilisations from across the world and the experiences—both negative and positive—of different individuals through history.

Pupils are taught how to think, read and write like a historian and how to approach challenging, historically-valid questions. Our curriculum is grounded in core disciplinary knowledge.

Implementation

Our history curriculum is planned from the national curriculum and supported with resources from the United Learning Curriculum. In Early Years, our pupils are first given the opportunity to develop a curios-
ity for history, History skills are taught within Understanding the World in the Early Years’ curriculum. Pupils are introduced to the concept of past and present and relate this to their own lives and the people
in it. Through stories, pupils are supported to begin to understand how the world has changed over time.

In Key Stage 1, pupils build on their learning from EYFS and learn about their own family history. Through this, they are introduced to timelines and will begin to build their chronological understanding. Pupils
will also use specific foci (such as transport and homes) to learn about changes through time. Within this, pupils will explore changes within and beyond living memory and start to compare similarities and
differences that they notice. Pupils’ historical learning in KS1 will also focus on significant events and individuals, specifically exploring how the lives of two individuals who lived at different times in history
can compare. Pupils will be introduced to historical sources and will use these to learn more about their local history. The focus on events within and beyond living memory combined with exploration of sig-
nificant individuals and events provides our pupils with a foundation and understanding of history ready for Key Stage 2.

Our Key Stage 2 history curriculum is delivered in chronological order which helps develop a better understanding of chronology as well as providing opportunities to make meaningful connections. In KS2,
pupils will develop their understanding and use of timelines and historical sources further to compare different periods and learn how and why historians learn about history. Pupils will learn about different
civilisations and build a historical narrative of similarities and differences between civilisations in Britain and the world. Our pupils will learn about Ancient history and how our world today has been impacted
by events that have happened before us.
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Implementation

Our curriculum has been designed to be ambitious for our pupils. Our lessons are planned and taught so that previous knowledge is revised and built on. History skills are taught
progressively through our curriculum and pupils build on prior learning whilst also developing a better understanding of subject specific vocabulary. Teachers create knowledge or-
ganisers which outlines the key vocabulary and key substantive and disciplinary knowledge for that unit. In our history planning and teaching, we provide the following:

. Key skills taught at the beginning of every lesson to revisit and embed previous learning

. Opportunities and questioning used to revisit and consolidate prior learning.

. Educational visits, visiting experts and artefacts enhance the learning experience.

. Opportunities for all pupils to see themselves and their community reflected in the curriculum.

. Learning that is accessible for pupils of all abilities. Scaffolds or adult support is provided when needed.

Our history curriculum is taught in a blocked approach in each term across the school year. This means that pupils will be able to build on previous learning in a sequences approach over
the course of 3 weeks. In classrooms, teachers will display the subject specific vocabulary. Teachers will either choose to have a working wall that shows the learning journey of their unit
or a display of the learning intentions.

Impact

Our history curriculum is sequenced and planned to demonstrate progression. Pupils will build their understanding of the past and see themselves and their community reflected in their
learning. Pupils will become more aware of the impact the past has had on the present day. They will build in their own analytical thinking and form a better understanding of how histo-
rians learn about the past. Our pupils will develop enthusiasm and passion for history and become curious about the past. Our curriculum is designed to be ambitious and challeng-
ing. We believe that if pupils are keeping up with the demands of each lesson, that they are making good or better progress.

We also measure the impact of our history curriculum in the following ways:

. Pre and post learning quizzes designed to address gaps at the beginning of the unit and reflect on learning at the end of the unit.
. Pupil’s books and pupil discussions about their learning.
. Teachers discussing learning with pupils in the lesson and reflecting where additional support or challenge may be needed.

Our history curriculum is also planned in a way which promotes the cultural capital of all our pupils. We enhance our curriculum especially for the most disadvantaged by organising guest
speakers and visitors, organising History days which focus on key historical events and promote careers in history. We also provide additional opportunities such as school trips to enrich
pupil’s understanding and provide context through first-hand experiences.
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KS1

Changes within living memory. Where appropriate, these should be used to reveal aspects of

Events beyond living memory that are significant nationally or globally.

The lives of significant individuals in the past who have contributed to national and internationals

Lives of significant individuals who can be used to compare aspects of life in other periods.

Significant historical events, people and places in their own locality.

KS2

Changes in Britain from the Stone Age to the Iron Age.

The Roman Empire

The Roman Empire’s Impact on Britain.

Britain’s settlement by Anglo-Saxons and Scots.

The Viking and Anglo-Saxon struggle for the Kingdom of England to the time of Edward the Con-

A local history study.

A study of an aspect or theme in Britain that extends pupils’ chronological understanding beyond

The achievements on the earliest civilisations—an overview of where and when the first civilisa-

The achievements of the earliest civilisations—a depth study of Ancient Egypt

Ancient Greece—a study of Greek life and achievements and their influence on the western

A non-European society that provides contrast with British history—Early Islamic Civilisation, in-

Year 1 Autumn, Year 1 Spring, Year 1 Summer, Year 2 Summer

Year 2 Spring

Year 1 Spring. Year 2 Autumn

Year 2 Autumn

Year 2 Summer

Year 3 Autumn
Year 5 Autumn
Year 5 Spring

Year 5 Summer

Year 6 Spring

Year 4 Summer

Year 6 Autumn, Year 6 Summer

Year 3 Spring, Year 3 Summer, Year 4 Autumn, Year 4 Spring

Year 3 Spring

Year 3 Summer

Year 4 Autumn, Year 4 Spring
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At Nova Primary Academy, our history curriculum enables pupils to ‘think like a historian’ by developing disciplinary knowledge (knowing that) and procedural knowledge (knowing how
to). The disciplinary knowledge we teach falls under the following categories: Cause and Consequence; Historical Significance; Change and Continuity; Similarity and Difference and

Historical Evidence. The procedural knowledge in our curriculum is our teaching and learning on Chronology. Our curriculum also has vertical concepts which allow us to deepen pupils’s
understanding of abstract ideas. These vertical concepts are: Quest for Knowledge; Power, Empire and Democracy; and Community and Family. These concepts are threaded throughout

our history curriculum.

Curriculum Designh and Progression
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Knowledge Progression

The following tables outline where the knowledge is first taught in our curriculum.

1's

Year Group

Cause and Consequence

Historical Significance

52

Change and Continuity

Similarities and Differences

@

Historical Evidence

Q

Chronology

[ A ]
S 2 2

Reception

eQver time, some things about
me/the place where | live stay the
same and some things change

eHistorians can describe changes
that have happened over time

*Qver time, some things about a
place stay the same and some
things stay the same

eWe can look at photographs and
images to see how life was different
in the past

eUse vocabulary like now, then,
before, after, a long time ago

Year 1

*Things in the past happened happen
because something causes them to
happen

eHistorians choose to study peo-
ple or events from the past be-
cause they resulted in change

eHistorians can describe changes
that have happened over

time *Some changes happen
more quickly than others. The
world is changing more quickly in
more recent history

eHistorians study the way things
were different in the past

eHistory is the study of humans who
lived in the past eHistorians learn
about the past by interpreting
sources ®Sources can be written,
video/audio, images, artefacts or oral
history

eDecide whether a source shows
life in the past or life in the pre-
sent ePlace events in pupils’ days
in order eState whether a source
shows life in a more or less recent
time than another eRecognise
historical periods or events using
arrows on a blank timeline

Year 2

eSome things have lots of caus-
es #Causes can be long-term condi-
tions or short-term triggers

eHistorians choose to study peo-
ple or events from the past be-
cause they were important to
people at the time, and/or are
remembered today

eHistorians describe how changes
affect people’s lives

eSimilarities and differences exist
between two individuals who lived
in the past

ePrimary sources are sources that
were created by someone who expe-
rience the event firsthand. Secondary
sources are written about primary
sources

ePlace a small selection of
sources in order, from most to
least recent

Year 3

eSome things have lots of causes that
are connected in some way

*The impact of larger-scale
changes can be seen in [my local
area)

eHistorians sometimes group
people together to make explana-
tions easier, but every individual in
the past had similar and different
experiences

eArchaeology is the branch of history
that deals with  remains of human
life eArchaeologists study artefacts,
ecofacts and features eThere are
limits to what historians can learn
from any collection of

sources #Sources do not provide an
objective account of what happened
in history; historians need to consid-
er the author and purpose to analyse
it critically

eUse vocabulary like decade and
century
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Knowledge Progression

The following tables outline where the knowledge is first taught in our curriculum.

1's

Year Group Cause and Consequence Historical Significance Change and Continuity | Similarities and Differences Historical Evidence Chronology
. x ~ T+ ®
Iy all @® Q
o -
Year 4 eHistorians can set their own eHistorians can consider the simi- | eLocal history archives can be an eDescribe historical periods using
criteria for what they consider to larities and differences between invaluable source of information for | dates (AD only) and as a given
be significant and why it should people in two historical civilisa- historians ePolitical maps have number of years ago ¢Place dates
be studied tions changed over time (AD only) on a timeline eConvert
between a year and a century
Year 5 eCauses can be categorised as eco- oThe past is everything that has eChanges do not follow one tra- eHistorians should recognise the eHistorians cross-reference sources | *Recognise and use AD/BC and
nomic, physical, institutional, social, | happened to everyone, but we jectory eChanges do not always similar and different experiences in order to build confidence CE/BCE accurately #Use vocabu-
environmental etc eHistorians can only learn about some parts in mean progress eChanges can take | that individuals from the same lary like decade, century and
argue that one cause is more im- history. The rest is known as place gradually (evolution) or very | community have based on their millennium
portant than an other silence rapidly and completely age, gender, race, wealth, sexuali-
(revolution) ty or other characteristics
Year 6 eHistorians interpret primary and *What historians consider to be eHistorians can identify and ana- eArchaeologists follow a similar eUse key dates to compare the
secondary sources and build argu- significant is different to different | lyse examples of resistance to process to scientists: Planning; Meas- | timing of two events, considering
ments that can explain the causes of | people at different places and change eHistorians' understand- ure & Observe; Record & Present; how closely together or far apart
events times #We, as historians, can ing of how and why changes took Analyse & Evaluate they occurred
recognise reasons for why we are | place develops over time
studying something in a particular
place or time
Year 7+ eHistorical changes happen because | eCriteria is used to assess signifi- | #Change and continuity happen Considering individuals means to | sEvidence needs to be understood in | Pupils will apply their chronologi-

of two main factors: 1.Individuals
(personal) 2.Conditions (contextual:
social and economic)

eThere may be interplay between the
two, where conditions impact individ-
uals.

cance. It can be recalled through
the 5Rs: §Resulted in change,
§Revelation, §Remembrance,
§Resonates, §Remarked upon.

alongside each other within and
between historical periods.
eDifferent groups in society may
experience changes differently.
eChange is a process. Trends
across time can be identified.
eTurning points can by identified
with hindsight, such as scientific
inventions.

draw inferences about their lives.
It does not mean using modern
world views to imagine the past.
eAvoid presentism whereby the
world views of today are applied
to the past.

its context. eThe utility of evidence
varies according to the questions
being asked of it. Every source has a
use as it tells us something about the
past within a context, despite its
limitations.

cal understanding, becoming
increasingly familiar with chrono-
logical narrative, the nature and
events of historical periods.

The aim is for pupils to progress
towards period resonance where-
by key terms and concepts can be
accurately and swiftly applied
within its historical context.
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Vertical Concepts

The following tables outline where the Vertical Concepts are threaded through our curriculum.

I HH;

Year Group

Power, Empire and Democracy

Quest for Knowledge

Community and Family

Power and Empires

Government and Democracy

Changing Worldviews

Knowledge

Changing Communities

Community Life

Reception

eThe King is an important per-
son where we live

eThe technology and things we have
today have not always  existed

eTalk about the lives of the people
in my community, including my
family, and their roles in society

Year1

|t took a long time for the knowledge

that we have today to develop

My local community was differ-
ent for families at different times
in history eIn the past, communi-
ties were smaller because people
could not travel so far

eHomes and the things we use in
our homes have changed during
the lives of the people in our com-
munity

Year 2

*The King or Queen (monarch)
has power to make new rules in
a country

eSometimes it was the contributions of

important individuals that were im-
portant in advancing our knowledge

ePeople in history lived in commu-
nities that look different to ours
today

eSome aspects of life in my own
community have changed over
time and others have stayed the
same

Year 3

eEmpires are large areas of land
that are controlled by one per-
son or group of people *People
get their power in different
ways. For example, some are
powerful because they have
divine status, i.e. seen as half
man or half god; some are rich;
some have powerful armies

eDifferent places have different

systems of government. Some can be

autocratic, some can be demo-
cratic eNot all democracies are the

same. The UK has a democracy eCity-

states have independent identities
and governments

ePeople in the past had different
beliefs and worldviews to

us *Sometimes people’s
knowledge and beliefs are based
on the natural world around
them ePeople held different be-
liefs about an afterlife eAnimal
sacrifices could be an important
part of worship. eSome people
believed in multiple Gods

ePeople in the past had different
knowledge to us; this does not mean

that they are more ‘stupid’ than peo-

ple today

eThere are many factors which
can cause communities to change
over time

eIn communities in the past,
different people often had very
defined roles eIn the earliest com-
munities families had to be self-
sufficient, and did everything
(hunt, cook, clean, build, heal)
themselves

Year 4

eEmpires grow and shrink as the
power of its leader changes

eSometimes a political leader is
also a religious leader

eKnowledge was developed and
shared across different civilisations
across many continents eDifferent
civilisations place different values on

knowledge and scientific development

than others eDifferent civilisations
across the world developed similar
knowledge independently

eCommunities can be brought
together by geographical location,
or by a shared identity eTrade can
impact what a community looks
like

eAt some points in history the
education of pupils has been high-
ly valued
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The following tables outline where the Vertical Concepts are threaded through our curriculum.

1's

Year Group Power, Empire and Democracy Quest for Knowledge Community and Family
"] L ®_0
| 4
- £ON St
Power and Empires Government and Democracy Changing Worldviews Knowledge Changing Communities Community Life
Year 5 *Drivers of power can be cate- | *Governments that look democratic | eThere has been tolerance and *The oral tradition — still the most eDifferent civilisations have differ-
gorised into: einstitutional (i.e. | on paper can be autocratic in reality | persecution of different beliefs at | dominant form of communication ent ideas about what a “family”
head teacher in charge of a different points in history *Official | today —is the method of remembering is #Systems of slavery have existed
school; priest in charge of a ‘belief systems’ may change and passing on all of the knowledge in communities and civilisations
church; king in charge of a coun- quickly but, in practice, individu- accumulated over thousands of gener- across the world for a long time.
try); *economic (using money to als’ beliefs did not change that ations by the spoken word eDifferent Slaves could be taken from differ-
give you power); ephysical quickly. civilisations take different valid ap- ent communities based on their
(having physical strength or proaches to knowledge. Western sci- wealth
armies); eintellectual (the pow- ence and the emphasis on the scien-
er of knowledge and literacy); tific method is not the dominant ap-
einformal (soft power of influ- proach everywhere in the world
encing others). eLeaders can
delegate power to regional and
Year 6 eEveryone has the power to eBoundaries can change over ePeople’s personal ‘belief sys- eDeciding what knowledge is taught in | *Conflict and prejudice within eSlaves could be taken from
make change. Protests, cam- time eSome places organise them- tems’ can take on ideas from lots | schools is a contentious decision, and | communities can impact on socie- | different communities based on
paigns and challenging other selves in ways that have both auto- | of places people have different opinions about it | ty, as well as individuals, over time | their race, ethnicity or gen-
people are all ways that we can | cratic and democratic features der eThe achievements of women
exert our personal power have often been undervalued in
different societies in the
past eThroughout history women
have often faced different obsta-
cles to achieving the same things
as men eAt some points in history
pupils have been expected to
contribute to daily life in their
Year 7+ At KS3 pupils will learn more about the following concepts relating to
“Power”: At KS3 pupils will learn about “Connectivity”, in particular focusing on dis- | At KS3 pupils will learn more about “Connectivity”, focusing on feudal-
absolute monarchy, authority, constitution, democracy, em- covery, education, exploration, globalism, industrialization, invention, and | ism, trade, free trade, globalism, humanism, interconnectedness, local-
pire, government, grassroots, hierarchy, imperialism, institutional rac- the spread of knowledge, science and technology and medicine. ism, migration, pilgrimage and socialism.
ism, judiciary, mercantilism, nationalism, papacy, parliament, propagan-
da, revolution, sanction, succession, superpowers, taxation, The Estab-
lishment, totalitarian, and tyranny.
They will also learn about campaign, civil liberties, activism, diversity,
9 protest and reform (“Identity”).
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Knowledge Progression: Unit View
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These pages show where each knowledge focus is introduced and details in which history unit this happens in.

m. Cause and Consequence
]
Year Group Statement Learning Overview
Reception In Personal, Social and Emotional Development, we start to explore the effects of our actions on other peo-
Year 1 Things in the past happened because something caused Homes through Time: In the context of homes, we explore why homes may have been built in the way
them to happen. there were. For example, why were Victorian houses built back-to-back? (To save space, which was limited
in some places).
Year 2 Some things can have lots of causes. Great Fire of London: We learn about facts of the Great Fire of London and identify, from this list, the many
- . reasons as to why the fire burned for so long. (i.e. ‘the houses were built close together’ is one part of the
Causes can be long-term conditions or short-term triggers. v g & P
answer to the question, but ‘the fire started in Pudding Lane’ is not). We also discuss and start to rank the
identified reasons as to which one had the most impact.
We consider the reasons why the Great Fire of London burned for so long, and decide if they are long-term
conditions (e.g. houses being built close together) or short-term triggers (e.g. the strong wind that blew on
the day, which spread the fire quickly).
Year 3 Some things have lots of causes that are connected in Ancient Egypt: We consider the reasons why the Egyptian pharaoh was so powerful and how they are con-
some way. nected and can be mutually supportive (e.g. they were often viewed as warrior kings who conquered other
places, and this brought new wealth which was another reason as to why the pharaoh was powerful).
Year 4
Year 5 Causes can be categorised as economic, physical, social, Romans in Britain: We learn about the ways that Romans kept control of Britannia, and group these ways
institutional, etc. into economic, physical, institutional, informal and intellectual.
Historians can argue that some causes are more important | As historians, we discuss and give reasons for why we think one way of maintaining control was more effec-
than others. tive than another.
Year 6 Historians interpret primary and secondary sources and Viking Age

10
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These pages show where each knowledge focus is introduced and details in which history unit this happens in.

'/l,'- Historical Significance

Year Group Statement Learning Overview

Reception

Year 1 Historians choose to study people or events from the past | History of Transport: We learn about Henry Ford or the Wright brothers because they created big changes
because they resulted in change. in the way we travel.

Year 2 Historians choose to study people or events from the past | Great Fire of London: We ask why we remember the Great Fire of London today: because of the short-term
because they resulted in change and/or were important to |changes in the city, but also the longer-term impacts on building regulations and fire service that are rele-
people at the time and/or are remembered today. vant today.

Year 3

Year 4 Historians can set their own criteria for what they consider | Early Islamic Civilisation: We make our own arguments as to why we — and next year’s Year 4 — should learn
to be significant and why it should be studied. about the Early Islamic Civilisation.

Year 5

Year 6 What historians consider to be significant is different to Global History: We talk about how today’s context shapes what we learn about in history lessons, and why
different people at different places and times. We, as histo- | we are learning about (e.g.) the British civil rights movement in school, when the adults at home probably
rians, can recognise reasons for why we are studying some- | did not.
thing in a particular place or time.

11
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1's

These pages show where each knowledge focus is introduced and details in which history unit this happens in.

.‘/lll Change and Continuity

Year Group Statement Learning Overview

Reception Historians can describe changes that have happened over | Me and My World
time. . . . .

Where We Live: We use photographs to describe how we the place we live has changed over time.

Over time, some things about the place where I live have
changed, and some things have stayed the same.

Year 1 Historians can describe changes that have happened over | My Family History: We use photographs and artefacts to describe changes in living memory, focusing on
time. schools, communication and/or toys.
Some changes happen more quickly than others. The world | History of Transport: We visualise history on a timeline or roadmap, and notice how there are more differ-
is changing more quickly in more recent history. ences between the changes in more recent times.

Year 2 Historians describe how changes affect people’s lives. Great Fire of London

Year 3

Year 4 The impact of larger-scale changes can be seen in Peter- Local History: Peterborough Cathedral
borough.

Year 5 Changes do not always follow one trajectory, and changes | Ancient Rome: We learn about how Rome grows and then shrinks; how the average Roman citizen gained
do not always mean progress. more power in the republic and then less in the empire; and how Romans persecuted Christians more, and

. . then less as the empire became more tolerant.
Changes can take place gradually (evolution) or very rapid- P!
ly and completely (revolution). Ancient Rome: We visualise some of the changes taking place in Rome on a graph, e.g. the size of the em-
pire on the y-axis and the time along the x-axis. This helps us to see how the rate of changes could vary.

Historians can identify and analyse examples of resistance :

Year 6 to change. Global History
Historians' understanding of how and why changes took
place develops over time.

12
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These pages show where each knowledge focus is introduced and details in which history unit this happens in.

..i" Similarities and Differences

who lived in the past.

Year Group Statement Learning Overview

Reception

Year 1 Historians study the way things were different in the past. | History of Transport

Year 2 Similarities and differences exist between two individuals | Significant Individuals: We learn about Sacagawea and Michael Collins, both American explorers who went

on expeditions, and describe the similarities and differences of their experiences.

Year 3 Historians sometimes group people together to make ex- | Ancient Greece: We challenge the label of ‘ancient Greek’, and question whether all these people would
planations easier, but every individual in the past had simi- | have had similar experiences. We talk explicitly about the differences in city-states, and the different experi-
lar and different experiences. ences of men, women and pupils in Athens’ democracy.

Year 4 Historians can consider the similarities and differences be- | Kingdom of Benin: We learn about the Kingdom of Benin and compare this civilisation with another ancient
tween people in two historical civilisations. civilisation.

Year 5 Historians should recognise the similar and different expe- | We learn about the diversity of the Roman empire, and the range of experiences that people could have
riences that individuals from the same community have within it.
based on their age, gender, race, wealth, sexuality and
other characteristics.

Year 6

13




Ncva

Primary Academy

Knowledge Progression: Unit View

14

These pages show where each knowledge focus is introduced and details in which history unit this happens in.

Q Historical Evidence

Year Group Statement Learning Overview

Reception We can look at images and photographs to see how life Me and My World: We look at photographs and images of castles and monarchs from the past and the pre-
was different in the past. sent.

Year 1 History is the study of humans who lived in the past. My Family History: We can identify whether an image shows something that historians might study.
Historians learn about the past by interpreting sources. MyFamily History: We use a range of sources — including artefacts, images, oral history and some written
Sources can be written, video/audio, images, artefacts or | text — to compare the past with the present.
oral history.

Year 2 Primary sources are sources that were created by someone | Local History: We use primary sources (e.g. photographs taken in the past) and secondary sources (e.g.
who experience the event firsthand. Secondary sources are | leaflets about the history of our local area) to learn about our community in the past.
written about primary sources.

Year 3 There are limits to what historians can learn from a collec- | Prehistoric Britain: We talk about why historians can never truly know what prehistoric Britons believed,
tion of sources. even when using artefacts and ecofacts.
Archaeology is the branch of history that deals with re- Prehistoric Britain: We consider how historians know about what life was like in prehistoric Britain, and
mains of human life. about the artefacts, ecofacts and features they use.
Archaelogists study artefacts, ecofacts and features. Ancient Egypt: We consider an ancient Egypt relief depicting events of a battel, and an inscription in a phar-

. I aoh’s tomb. We consider the audience and purpose and talk about why we cannot take these sources as
Sources do not provide an objective account of what hap- ; I g purp ¥
— . . . actual recordings.

pened in history; historians need to consider the author g
and purpose and analyse it critically.

Year 4 Political maps change over time. Early Islamic Civilisation: We learn about how the size and boundaries of the early Islamic civilisation

. . . . changed over time, as the caliph lost or gained lands..

Local history archives can be an invaluable source of infor- g P g
mation for historians. Local History: We use sources in our local area as part of our local history project.

Year 5 Historians need to cross-reference sources in order to build | Romans in Britain: We cross-reference two written sources as well as archaeological evidence and use these
confidence in what they say. to say whether or not farming was taking place in Britain before the Romans’ arrival.
Archaeologists follow a very similar process to scientists. Anglo Saxons: We learn about Sutton Hoo and how archaeologists went about their investigation.

14
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These pages show where each knowledge focus is introduced and details in which history unit this happens in.

e + O
*»»»>» Chronology
Year Statement Learning Overview
Group
Reception | We use vocabulary like, ‘now’, ‘then’, ‘before’, ‘after’ and ‘a long time ago’. Me and My World
Year 1 We put events from our daily routine in the order in which they usually hap- | My Family History
pen. .
We decide whether a source shows life in the past or present. History of Transport
We,recognise historical periods or events using arrows on a blank timeline. Homes Through Time
We decide whether a source shows life in a more or less recent time than an-
other.
Year 2 We place a small selection of sources in order, from most to least recent. Local History
Year 3 We use vocabulary like ‘decade’ and ‘century’. Ancient Greece
Year 4 We describe historical periods and time using dates [AD only] and as a given Early Islamic Civilisation
number of years ago (up to 1000, as per mathematics knowledge).
We place dates (AD only) on a timeline.
We convert between a year and a century.
Year 5 Now we are secure in negative numbers in mathematics, we can use AD (CE) Ancient Rome
and BC (BCE) accurately. . .
( ) 4 Romans in Britain
We add ‘millennium’ to our vocabulary of a way of describing time.
Year 6 We use key dates to compare the timing of two events, considering how Global History
closely together or far apart they occurred.

15
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Vertical Concepts

The King or Queen (monarch) has power to make new The imperial cult meant the emperor was seen as
rules in a country. divine.

We learn about the news laws that King Charles Il created
after the great fire. Institutional, economic, physical, intellectual and informal

power can be used to control others. Romans used all of
these to maintain controlin Britannia.

Leaders can delegate power to regional and local leaders,
Romans in  European as did the Roman emperor (and pharaohs and caliphs).

Power, Empire and Democrac Homes European  Britain History:
P acy Through Explorers History: Anglo- Evidence from Sutton Hoo shows how
p d Empi Time Ancient Rome 5clxons4"/- Anglo-Saxon kings held institutional,
ower and Empires economic, physical, intellectual and
informal power.
i History of Great Fire
L Transport of London Year 5 Year 6
My Famdy St History: History:

History History Local History WWII Britain used institutional, economic, physical,
intellectual and informal power to maintain contro
n India and Kenya.

Year 1 Year 3 Early Isl.amlgc m‘ Eyer)ﬁpne ha? lhr;lpﬂonie.r tq maﬂke ctmngﬂe*{.:}.w scan
Civilisation viking Age be through protests or othe campaigns (see

British civil rights movement) or using our persona

" E:I.I'W African power to challenge others’ prejudice.

ere storny: History: Historiy:
We Live Prehistoric Kingdom Qf Power, Empire /
Britain Benin & Democracy
Me and Castles, I'_A‘swj Keg Stﬂge
Knights &
My World e Ancient 3
My Egypt
Herces

TheKing is an important person where we live.

We learn about King Charles Ill.

This page shows how the Vertical Concepts
are introduced in our history curriculum.

16

The early Islamic civilisation was an empire,
ed by the caliph.

Empires grow and shrink as the power of its
leader changes. The empire grew and then

shrank.

People get their power in different ways. The pharaoh
\ believed to be half-man, half-god. He was believed to
have divine status.

Empires are large areas of land controlled by one person
or group of people. Ancient Egypt was an empire.
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Power, Empire and Democracy

Government and Democracy

Me and
My World

My
Heroes

Some places are ruled as an autocracy.
The Egyptian pharach was autocratic
and answerable t ne.

An autocracy is place where one person
ne C p can rule exactly as they
want to er.

This page shows how the Vertical Concepts
are introduced in our history curriculum.

17
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Vertical Concepts

Governments that look democratic on paper can be autocratic in reality. Rome’s transition

from kings, to republic to dictatorship to empire did not change muchin practice.

The Roman empire was ruled by an autocratic emperor.

Homes
Through
Time

History of
Transport

My Family
History

Year 1

Where
We Live

Castles,
Knights &
Dragons

\ g

Local
History:
alCizi ] Ancient Rome
Great Fire
of London Year 5
European
Explorers History:
Local History
Asian History:
Year 3 Early Islamic
Civilisation
E:.Impenn African
story: History:
Prehistoric Kingdom of
Britain Benin
African
Ancient
Egypt

Democracy is a system of government where

one has a say.

Some places areruled as a democracy. We
compare Athenian democracy with Spartan (and

yptian) kings.

Not all democracies are the same. We compare
UK with Athens.

City-states have independentidentities and
governments.

European

Romans in

Britain

eflecting changing

European
History:
Anglo-
Saxons
Year 6
The Vikings organised themselves in ways
that had autocratic and democratic features
Global (things).
History: Boundaries of Viking territory in England
WWII changed over time.
/Some places organise themselves in ways
European that have both autocratic and democratic
History: features.
Viking Age
Global
History:
Power, Empire
& Democracy

Key Stage
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Vertical Concepts

Romans believed in multiple gods, based on ancient Greek gods

‘Belief systems’ evolved in the Roman empire as it conquered new people with different beliefs.

There can be tolerance or persecution of different beliefs.
_ o Official ‘belief systems’ may change quickly but, in practice, individuals’ beliefs did not change
he caliph was the leader of thereligion of Islam as we that quickly.

as the political empire The Roman emperor was worshipped like a god after he died

Bm\ Shared beliefs can b

e a way of uniting - to

Romans in  European some extent — tw es.Romans and
Quest for Knowledge Homes Local European  Britain History: Britons found som 1mon ground at some
Through History Anglo- temples.
. . Ti Ancient Rome
Changing World Views me sabieli
0 People's personal ‘belief systems’ cantake on
S / History of S Year 5 Year 6 deas from lots of places. The grave goods
Transport of Lendon
- - from Anglo-Saxon England suggest beliefs in
’ N the natural world existing alongside newer
-— Crhric r P o
- Ermeei Global Christian ideas.
My Family Explorers History: History:
Hstory Local History WWIT
Asian History: European
Year 1 Year 3 Early Islamic History:
Civilisation Viking Age
The Vikings believed in multiple gods, like
- European African Global 0Odin, Thor and Loki.
ere History: History: The Vikinas halieved in ar P
We Live Prehistoric Kingdom of Pmmﬁre ”19: Vikings believed in an afterlife called
Britain Benin valhalla.

& Democracy

Viking beliefs slo
Keg St(lge more Christianity.

y evolved to inco

orate

A
Me and Castles, frican

My World K;r‘ggﬁlﬁ& Ancient
opean
My FIUPt  History:

Heroes Ancient Ancient Greeks believed

Greece n multiple gods, like
Zeus, Hera and Athena.
People in the past had different beliefs and worldviews to Ancient Greeks
us.
edge and beliefs are based ¢ w pped their gods in
e held similar and dif temples.

afterlife. Prehistoric grave goods sho
believed items would be needed in an afterlife

Ancient Egyptians believed in an afterlife known as the Field of Reeds.

Animal sacrifices could be animp

There is evidence of this in prehistor ship Ancient Egyptian grave goods show that people believed items would be needed for the
(ere s srigence oT IS Inprenisto afterlife. Grave goods belonging to the pharaoh ha en found in pyramids.
This page shows how the Vertical Concepts Ancient Egyptians believed in multiple gods, like Horus, Isis and Osiris.
are introduced in our history curriculum. he pharaoh was believed to be half man, half god.

18
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Vertical Concepts

The pursuit of knowledge may

Different peoples hold different

knowledge. Sacagawea knew more abol

the landscapethan others on her
expedition)

here have been The knowledge
technological be developed by

developmentsinthe way

we fight fires, since the
Great Fire of London.
Quest for Knowledge Homes Local
Through Histor
Time 4
Knowledge
L History of Great Fire
- - Transport of Lendon
’ (N
- v
My Famil
It has taken a very long | | Explorers
time for the knowledge History
thatp e have today
(about houses and the
things inside them) tc
developed. Year 1 Year 3
European
Where Hi
We Live Prehistoric
Britain
Al
Me and :nc“gsﬁlés& frican
My World Dragons Ancient
My Egy

Heroes

Some prehistoric Britons
built stone structures
ke Stonehenge.

Different systems of writing were
developed in history. They helped to
share ideas over time and across bigger
areas. Ancient Egyptians used
hieroglyphics.

Ancient Egyptians built huge stone

This page shows how the Vertical Concepts pyramids.

are introduced in our history curriculum.

19

from necessity; as the
panded techr (
f the empire).

nanded their empire, the
heating for colder parts o

As the Roman empire grew, they were exposed to
that they could build on.

European
R in  European
omans in
European  Britain History:
History: Anglo-
Ancient Rome Saxons
Year 5 Yeadr 6
European Global
History: History:
Local History WWII
Asian History: European
Early Islamic History:
Civilisation Viking Age
African Global
Kingdom of :
Benin Deciding what knowledge is taught in

schools is a contentious decision,
and people have erent opinions
aboutIt.

The pursuit of knowledge is central part
of beliefs in Islam.

The House of Wisdom at Baghda
allowed scholars from )
Africa and Asia to

—

Ancient Greeks created new architectural orders and built
temples rship gods.

Ancient Greeks learnt things fromthe ancient Sumerians shownDbecause lots
and built on this knowledge. ostfora long time, as |
t minto the river T

ythe

ols.



Vertical Concepts

In the past, communities were
smaller because people couldnot In the Victorian pe
travel so far. ved in cramped

od (befo

.pt,-wa'wgpdt'wm vay red in rural areas.

Community and Family Local
Through History
Changing Communities Time
History of Great Fire
[ 4 ® [ 4 Transport of Lendon
[ AL ]
()
My Family
i Explorers
My local community was
different for families at
different times in history.
Year 1 Year 3
European
Where Hi
We Live Prehistoric
Britain
Me and Castles, African
Knights &
My World D:ggnnﬁ Ancient
My Egypt
Heroes
The ards farming meant that
prehistoric communities became more

settled, larger.

This page shows how the Vertical Concepts
are introduced in our history curriculum.

20

ke Eack to- back

planes, cars and space In the Tudor period (before the Victor host because it was far fromth

Britain was difficult for the Romans to
centre of the
as a diverse place, for example, the

Roman Britain was verse place, for example,
Aurelian s formed the earliest documented

black community in the north of England.

The Romans and the Britons had some shared
culture, including towns, food and religion.

Romans in  European
European  Britain History:
History Anglo-
Ancient Rome Saxons

Year 5 Year 6
European Global
|'IS'|:OI'I_; I-Istnru:
Local History WWII
Asian Histony European In Scandinavia, Vikings lived in
Early Islamic History: onghouses, in communities of
Civilisation viking Age farmers.
African Global
History: History: \
Kingdom of Power, Empire
Benin & Democracy Conflict and prejudice within communities can

impact on society, as well as individuals, over
Key Stage time.
3 The British Empire forcefully colonised places
around the dand oJ."'“'taTta y changed the
es of many of the people it colonized.

Communities can be brought together by
geographlcal location, or by a shared identity.

Th
connected
as well as geographical (politica

e of the Early Islamic Empire were
t mon identity and religion,
) boundaries.

Trade can impact what a community looks like.



21

Ncova

Primary Academy

Vertical Concepts

Homes and the things we usein our
homes have changed during the lives
of the people in our community.

1660s Londonwas dirty, busy and

Features of homes at different times
cramped.

meant that people have done
everyday tasks differently.

European
. . Romans in
Community and Family Homes el European  Britain
Community Life Uil Anclert Rorne
History of Great Fire
® o ® Transport of London Year 5
[ 3]
()
My Family Explorers History:
L History Local History
Some aspects of life in my own
community have changed over
time and others have stayed Asian History
the same. Year 1 Year 3 Early Islamic
Civilisation
European African
Where History: History:
We Live Prehistoric Kingdom of
Britain Benin
A
Me and Ki?gsﬁlés& frican
My World Dragons Ancient
My Egypt

Herces

In communities in the past, different people
often had very defined roles.

In the earliest communities, families had to
be self-sufficient, and did everything (hunt,
cook, clean, build, heal) themselves. They
were hunter-gatherers.

and transport.

Working class peoj

Agriculture (the farming of plants and
animals) changed what community life
looked like. In particular, the role of women
are introduced in our history curriculum. in prehistoric Britain changed as
communities became more settled and
21 agriculture became more widespread.

This page shows how the Vertical Concepts

le held many important jo
Ancient Egypt, but they had little personal power.

Different civilisations have differentideas about what a
“family” is. Roman citizens were plebians (poorer) or
patricians (wealthy).The extended family also included
slaves.

i e

Female citizens had very few rights compared to men.

Systems of slavery have existed in communities and
civilisations across the world for along time. Slaves could
be taken from different communities based on their wealth.

European
Anglo- The achievements of women have often been
Saxons undervalued in different societies in the past, for

example Hilda of Whitby.

During the Anglo-Saxon period, children were

Year 6 expected to help with domestic jobs, tend to animals,
and assist with farming.
Global
History:
WWwIT
Viking women often faced obstacles to
achieving the same things as men. They
e el / had some opportunities for education and
WdlmA!; power, but some parts of life were
ng Age inaccessible to them.
Global Slaves could be taken from different
communities based on their race, ethnicity
Power, Empire or gender.
& Democracy

Key Stage

3

The education of children was highly valued
in Early Islamic society and schools were
established in communities, for example in
mosques.

The Ancient Egyptians relied onthe Nile for farming

bsin
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Primary Academy KS2 Time"ne ‘-
4000 BC 3000 BC 2000 BC 1000 BC AD 1000 AD 2000
| I I I | | |
| | | I I
British History
Stone Age Bronze Age Iron Age Roman Britain Anglo-Saxons British
(2,500,000 BC - 2,300 BC) (2,300 BC — 800 BC) (800 BC - AD 43) (AD 43 — AD 410) (410-1066) Empire and
4! its legacy
Vikings in Britain today
(793 - 1066)

European and
World History

\
Ancient Egypt
(3,100 BC — 30 BC)

L J
Ancient Greece

Ancient Rome
(800 BC — 146 BC)

(753 BC — 476 AD)

T

Kingdom of Benin
(AD 900-1300)

Early Islamic Empire
(AD 610 — 1258)




